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Our policy is underpinned by the evidence of best practice from the Education Endowment Foundation and other 

expert organisations including advice in the following publications:   

Primary Assessment in England  (DfE, September 2017) 

Assessment Principles (DfE, April 2014) 

Eliminating unnecessary workload associated with data management (Independent Teacher Workload Review 
Group, March 2016) 
 
Eliminating unnecessary workload around marking (Independent Teacher Workload Review Group, March 
2016)  
 
Making data work  (Teacher Workload Advisory Group, November 2018) 
 
Education inspection framework (Ofsted, May 2019) 
 
Assessment and Feedback are an integral part of the teaching & learning cycle, and we aim to maximise the 

effectiveness of its use in practice.  

 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/644871/Primary_assessment_consultation_response.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/304602/Assessment_Principles.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511258/Eliminating-unnecessary-workload-associated-with-data-management.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511256/Eliminating-unnecessary-workload-around-marking.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/754349/Workload_Advisory_Group-report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/801429/Education_inspection_framework.pdf
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Feedback Principles  

• The focus of feedback is to further children’s learning. 
• Evidence of feedback is incidental to the process; we do not provide additional evidence for external 

verification. 
• Feedback will be clear and direct to further children’s learning.  
• Feedback empowers children to take responsibility for improving their own work; it should not take 

away from this responsibility by adults doing the hard thinking work for the pupil.  
• Children should receive feedback either within the lesson itself or in the next appropriate lesson. The 

‘next step’ is usually the next lesson.  
• Feedback is a part of the school’s wider assessment processes, which aim to provide an appropriate level 

of challenge to pupils in lessons, allowing them to make at least good progress.  
 

New learning is fragile and usually forgotten unless explicit steps are taken over time to revisit and refresh 

learning. Teachers should be wary of assuming that children have securely learnt material based on 

evidence drawn close to the point of teaching it.  

Within these principles, our aim is to make use of the good practice approaches outlined by the EEF toolkit to 

ensure that children are provided with timely and purposeful feedback that furthers their learning. In addition 

teachers are able to gather feedback that enable them to adjust their teaching both within and across a sequence 

of lessons.  

Feedback Systems 

Corrective Review 

Teachers use the ‘Corrective Review’ sheet (see appendix 1) to check pupils’ understanding of the objectives 

during or soon after a lesson identifying: misconceptions; work worth sharing; basic skills errors; children’s 

understanding of the objective. Where individual children have done particularly well or struggled, the teacher 

makes a note and use these to respond and adapt subsequent teaching as necessary. Corrective Review 

sheets are completed for English, Maths, Science and Foundation subjects to identify how learning can be moved 

forwards. Appendix 2 details subject specific guidance around feedback. Corrective Review books are altered half 

termly to reflect the focus or need of the half term whilst keeping the School Improvement Headlines at the 

forefront.  

Environment  

The feedback code and face feedback posters are prominently displayed in every classroom. Staff should refer to 

these at the end of each session highlighting the purpose; they relate to understanding, not effort. 

(metacognition) 

Feedback in Practice 

In order for feedback to have the highest impact on learners, we have investigated effective strategies. They can 

be categorised into:  

1. Immediate: The feedback is given within the lesson, during the learning.  

2. Summary: The feedback is given at the end of a session or unit, for example in a plenary 

3. Review: The feedback is given as a result of a review after the lesson. This will usually be at the beginning 

of the next lesson. 
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Below is a list of effective feedback strategies that are used. The list consists of best practice from across the UK. 

Teachers are trusted to use a range of these strategies and to match the strategy to the needs of the class or 

individual pupil. 

 

 

 

 Strategies Evidence 

Im
m

ed
ia

te
 

● Progress sweep: Teacher aims to ‘check-in’ with every child. Research shows that 
7 children can be seen in 7 minutes. 

● Dot marking: Teacher draws a dot where they would like a child to revisit success 
criteria and improve or for incorrect answers in maths. 

● Responsive teaching:  Verbal feedback throughout. Learning is moved on earlier or 
groups revisit. 

● Active marking: Comments, ticks and dots in books during the lesson. 
● Reminder, scaffold, example: Structure for effective verbal feedback. 

● Learning walks 
● Lesson 

observations 
● Books/ dots/ 

written feedback 

Su
m

m
ar

y
 

● Plenary: Group/ class evaluation against success criteria 
● Face Feedback: Child draws a wiggly face next to the section of work they would 

like to discuss with teacher. They draw a face to if they understood the activity they 
have completed. This links significantly to the work on metacognition. 

● Group assessment: Children use post-its to give feedback to their peers as they 
walk around the classroom. Children decide which feedback to use to improve their 
work. 

● Self-assessment: Children use success criteria to reflect on and improve their work 
● Peer marking: The criteria for peer marking is kind, specific and helpful 

● Learning walks 
● Lesson 

observations 
● Books – gallery 

critique, green 
box marking 

● Intervention 
timetables/ 
observations 

R
ev

ie
w

 

● Corrective Review: Notes are made on work to share, common misconceptions 
ways to move learning forwards the next day based on understanding from that 
lesson. 

● Pre-teaching: A small group or individual access some learning prior to the lesson 
to ensure they can access new concepts. 

● Corrective teaching: A small group or individual have an additional session after 
the lesson where they need additional support to achieve the learning intention. 

● Whole class or group editing sessions: Focus on editing and improving work. 
Teachers model this to share good examples and identify common misconceptions 

● Face Feedback: Teacher draws a wiggly face with a bracket next to the section they 
would like the child to review. They draw a face to show if the child understood the 
activity they have completed.  

● Flap marking: Children redraft a section of work on a flap of paper, over the original 
draft 

● Set Your Stall Out: All staff lay out books on a table outside their classroom (either 
a given focus or random as requested) SLT, Governors, Team Leaders or Subject 
Leaders evaluate and feedback to teachers strengths and points for improvement to 
move the learning forwards for these children.  

● Team Meetings: All teachers take corrective review books to team meetings. 
Evaluate effectiveness of teaching and learning. Feedback on progress and next 
steps. Primarily focused on ‘at risk’ children mainly but all groups moderated 
throughout the year.   

● Corrective 
reviews  

● Annotated 
planning  

● Planning and 
feedback files 

● Books where 
workwatch has 
been 
implemented 
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Diagnostic Assessment  

Diagnostic assessment plays a critical part in developing an accurate understanding of childrens’ prior 
knowledge in relation to the topic being taught. We can not make assumptions about the starting points.  
Diagnostic Assessment should allow you to quickly assess the current knowledge and understanding of 
your group and inform next steps. This will ensure better learning outcomes. It could be used at the 
beginning of a new topic/lesson to gauge prior knowledge or at the end to assess learning that has taken 
place. See Appendix 7 for diagnostic assessment strategies  
 
Summative Assessment Principles 

• Meaningful tracking of pupils towards end of key stage expectations  
• Provide information which is transferable and easily understood and covers both qualitative and 

quantitative assessment.  
• Differentiate attainment between pupils of different abilities, giving early recognition of pupils who are 

falling behind and those who are excelling.  
• Are reliable and free from bias. 

 

Within these principles, our aim is to make use of the recommendations outlined by the DfE and 
research commissioned by the DfE, alongside expectations outlined in the Education inspection 
framework (May 2019) to: identify if learners are developing detailed knowledge and skills across the 
curriculum, remembering content they have been taught in the long term; identify cohort and school 
strengths and priorities.  
 
Statutory Assessments 

• Reception –EYFS profile 
• Year 1 (and 2) - Phonics Check 
• Year 2 – end of Key Stage 1 Assessments  
• Year 4 Times Table Check  
• Years 2 and 6 - end of Key Stage 2 assessments 

 
Making Summative Assessment Judgments  

As a school we have identified objectives, in line with our whole school intent alongside statutory assessment 
expectations, for the core and foundation subjects which teachers assess against at the end of each academic year. 
Summative judgements give teachers valuable information about pupils’ overall performance at a specific point 
in their learning. Moderation of judgement happen throughout each half term and in recorded in the back of CR 
books. These are monitored by SLT and support is given by subject leaders if necessary.  When making 
summative judgements to inform termly data captures teachers consider the following:  
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Assessment Systems Foundation Stage 

Learning Journals 

Learning Journals record ongoing observations based on the child in action, both in self-chosen and adult led 

activities. Photographs, observations and physical evidence of or from the child are added to the book to provide 

an informed view of the child to support assessments.  

Corrective Review in the Early Years 

Staff use corrective review books (Appendix 1) to make observation, note misconceptions, children’s interests 

and key learning moments. Subsequent provision in both indoors and outside is planned alongside specific 

targeted interventions with key staff to embed learning and move learning forwards. 

EYFS Profile  

In line with the whole school approach, we have identified objectives from development matters in line 

with our whole school intent which we assess the children against on entry, mid-year and exit. This feeds into 

the completion of the EYFS profile judgements at the end of Foundation Stage 2 and allowing teachers to track 

and monitor groups, objectives and individuals learning progress and attainment. given a copy of the profile 

report, together with a short commentary on each child’s skills and abilities in relation to the three key 

Assessment Systems KS1 and KS2 

• Ongoing assessment against the agreed National Curriculum / Development matters objectives 

by the class teacher which are recorded on the SPS assessment App for core and foundation 

subjects.  

• NFER/NTS Tests  (Y1 – Spring and Summer only , Y2 Autumn – Autumn and Spring, Y3-5 termly)   

• Previous SATs Tests (Y2 – Spring, Y6 termly) 

• Previous Phonics screenings (Y1 – Autumn, Spring, Y2 resits – Autumn and Spring) 

• Regular pupils’ work scrutiny 
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Evidence Me Assessment App 

• Every class teacher has an iPad with access to Evidence Me for the whole school. 

• Throughout the year teachers judge the children against the objectives, identifying whether the 

objective has been achieved with independence.   

• Over time, the assessment app demonstrates how many times the learning objective has been 

achieved to demonstrate whether the learning is below (developing), working towards 

(securing), at (secure) or greater depth. 

• Data entered in the assessment app is summarised into a table the demonstrates each child’s 
learning journey. (see Appendix 5) 

• Evidence is taken from a variety of sources e.g. books, discussion, observations, practical work, 

CR books, tests etc. 

• At the end of each term year group analyses are saved.  

Data Capture 

All of the above feed into 'Data Capture’ weeks, which take place three times a year. In this week, 

summative assessments judgements in reading, writing and maths against the agreed age appropriate 

National Curriculum objectives will be inputted into SIMs. (see appendix 6) Foundation subject 

judgements will be entered into SIMS in the summer term only. These are used to inform reports to 

parents and allow subject leaders an overview of their subject.  However, Evidence Me compiles daily 

assessments of foundation independent understanding of the objectives taught. 

 

Reporting to Parents 

• open evenings termly 

• termly progress reports 

• end of year written reports – summer term  

• outcomes of statutory assessments – summer term  

• learning journals are readily available for parents to access and contribute to at any time 

Appendices:  

1. Corrective Review 

2. Subject specific feedback 

3. Evidence Me Assessment App 

4. Assessment judgement vocabulary definitions 

5. Assessment App analysis 

6. SIMS data input  
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Appendix 2 

Feedback in English 

The focus for feedback in English is on editing. Most writing lessons will be followed up with an editing lesson where 

children receive whole class feedback about strengths and areas for development and direct teaching about to help 

them identify and address their own weaknesses.  Teachers will be looking at the technical accuracy of the writing; 

spelling errors, punctuation omissions, and other transcription mistakes as well as referring to the audience, purpose 

and the actual content when completing Corrective Review sheets.  

The teacher will share extracts from pupils’ work, at first showing good examples of work. For example, within the 

proof-reading section, the teacher might showcase some handwriting where ascenders and descenders are correct, 

then ask pupils to look at their work and rewrite one sentence from it, really making sure they are paying attention to 

letter heights. When addressing weaknesses or misconceptions, the teacher will write a model text with 

common mistakes in rather than using a child’s work. For example, they may write a section of text with poor 

punctuation and reteach the class the various punctuation rules. They might then point out some spelling errors that 

several children are making, and remind children of the correct spelling and how to remember it. Children will then 

have a short period of time to proof read their work, checking for similar errors and putting them right.  

Within the editing section of the lesson. For example, the teacher might show different examples of work where 

children have described a character very well, pointing out what it is that has made the description so vivid. The 

teacher might then share a less successful example (written by the teacher). The children would then suggest together 

how this might be improved. Then in their pairs or individually they read their work, and suggest improvements, 

alterations and refinements which the author of the piece then adds in Purple Polishing Pen so improvements are 

clear.  This increased focus on editing will mean that children will be able to focus on quality over quantity. There will 

be fewer separate pieces of work in books, but the skills will be developed and progress will be clear.  

Feedback in maths 

Often, answers will be available for children to access and self-assess against their own learning. That way, if a 

child has misunderstood something, they can reflect on where they have made a mistake. Another benefit is that 

with instant feedback available, after solving their first few calculations or problems correctly, they may be able 

to move onto a higher level challenge. (Tricky, Trickier. Trickiest) 

Checking and correcting involves thinking deeply about the learning. When you think deeply about something, it 

is much more likely to be stored in your long term memory, available to be recalled at will. As an alternative to 

providing the answers, teachers should sometimes model ways of checking and then expect children to do the 

same, in effect ‘proof reading’ maths. So, for example, children might repeat a calculation in a Purple Polishing  

Pen and check they’ve got the same answer. For addition calculations involving more than two numbers, adding 

the numbers in a different order is an even better way of checking. Teachers should model how children can use 

the inverse operation to go and check they get back to where they started.  

Feedback in Science and the Foundation subjects 

Feedback will primarily relate to the subject objective although English and maths misconceptions will also be 

addressed to reinforce prior learning.    

 

Appendix 3 
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App by Year group and subject  

Evidence Me Assessment Objectives   
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EYFS 
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Appendix 6 

Year group  Entry Mid Exit  Statutory  

FS1 N2- N2= N2+  

FS2 NA – see statutory  

R- 

 

R= R+ Baseline Assessment   

EYFS Profile on Exit 
expected (R+) 

Emerging 

Year group  Autumn Spring  Summer  Statutory  

Y1 Reading, Writing, Maths 

1- 

Reading, Writing, Maths  

1= 

Reading, Writing, Maths  1+ / 1M 
Science and Foundation subjects 

At, Above, Below  

Phonics result 

Y2 Reading, Writing, Maths 

 
2- 

Reading, Writing, Maths 

 
2= 

Reading, Writing, Maths 2+ / 2M 
Science and Foundation subjects 

At, Above, Below 

WTS (2-/2=) 
EXS (2+) 
GDS (2M) 

HNM (SCI)  

Y3 Reading, Writing, Maths 

3- 

Reading, Writing, Maths 

3= 

Reading, Writing, Maths  3+ / 3M 
Science and Foundation subjects 

At, Above, Below 

 

Y4 Reading, Writing, Maths 

4- 

Reading, Writing, Maths 

4= 

Reading, Writing, Maths   4+ / 4M 
Science and Foundation subjects 

At, Above, Below 

Times Tables Check result  

Y5 Reading, Writing, Maths 

5- 

Reading, Writing, Maths 

5= 

Reading, Writing, Maths   5+ / 5M 
Science and Foundation subjects 

At, Above, Below 

 

Y6 Reading, Writing, Maths 

6- 

Reading, Writing, Maths 

6= 

Foundation subjects 
At, Above, Below 

SATS tests results 
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Diagnostic assessment  
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